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I. Course Description 
Communication Core – This course focuses on developing ideas and expressing them clearly, 
considering the effect of the message, fostering understanding, and building the skills needed to 
communicate persuasively using American Sign Language (ASL) at the Intermediate level. Courses 
involve the command of ASL for oral (signed) presentations and performances. Additionally the 
course develops written and visual literacy skills through research projects and story performances to 
enable students to exchange information related to the Deaf Community for. Students prepare 
performances for specific audiences: stories for Deaf children, presentations for a hearing, adult 
audience with minimal knowledge of the Deaf Community. 

 

Curriculum alignment: 

This course is one part of the core  curriculum associated with the “Communication” Component Area . 

 Based on the results of a report from the study of employer’s perspectives on the basic knowledge and skills of new 

entrants to the 21st Century U.S. Workforce, this course has been approved by the Texas Higher Education 

Coordinating Board, and meets the criteria required by law (House Bill 2183, passed in 1987 by the 70th Texas 

legislature) to include component areas and objectives consistent with state-wide curriculum. Through the core 

curriculum, students will gain a foundation of knowledge of human cultures and the physical and natural world, 

develop principles of social and personal responsibility for living in a diverse world, advance intellectual and practical 

skills that are essential for all learning. 

According to law, this course must include the following Core Objectives: Critical thinking, communication skills, 

Teamwork, and personal responsibility.  

 

Intended Learning Outcomes/Goals/Objectives: (Program/ Student Learning Outcomes) 

CORE VALUES OF THE COLLEGE OF EDUCATION 

mailto:swhitney@sfasu.edu


SPH 272 (ASL 272) Supports and incorporates the core values of the College of Education at Stephen F. Austin 
State University.  
Service 
The skills students acquire during SPH 272 (ASL 272) will allow providing services to the Deaf Community in the 
near future. Services include interpreting, teaching, working with deaf clients and customers and volunteer 
work. 
Openness 
Deaf Culture components, including a research paper, activities, and tests will broaden student exposure to 
and knowledge of a community with different values, expectations, and beliefs than the mainstream society. 
Collaboration 
Work on Fairy Tales and research projects will require teamwork to interpret a fairy tale and provide feedback 
to group members. Feedback on research papers also will require all students to develop skills and sound 
judgment for providing useful feedback.  
Integrity 
All work submitted must be the work of the person earning the grade for the assignment or assessment. 
Academic Excellence 
All students will master a total of approximately 1200 words when ASL I and ASL II vocabulary is counted. 
Mastery will be demonstrated by receptive tests of vocabulary in isolation as well as in context. A minimum 
mastery level of 80% is required for advancement to ASL III. Skill in the expressive use of the language will be 
demonstrated by fairy tales and by interviews.  
Lifelong learning 
The research project will require the skills and resources to continue learning about the Deaf Community as 
well as other cultures. 
Program Learning Outcomes (NCATE): 
The teacher candidate will accurately communicate new and existing ideas in academic subjects as well as concepts of 
pedagogy using American Sign Language. 

 
STUDENT LEARNING OBJECTIVES FOR THIS COURSE (NCATE): By the end of the semester students will: 
Program Learning Outcomes (NCATE): 
The teacher candidate will accurately communicate new and existing ideas in academic subjects as well as concepts of 
pedagogy using American Sign Language. 

1. From CED standards: 
a. DH4S1 Develop proficiency in the languages used to teach individuals who are deaf or hard of hearing. 

2. From the Joint CEC/CED standards and indicators (takes DH4S1 and expands upon it): 

a. '97 e.g., Indicators of language competence in ASL include (seeing and signing) and may be 

demonstrated by having lived and worked in areas of the U.S. where ASL is used. In all cases, indicators 

of language competency should include formal study of the language. Indicators of ASL language 

competence may be demonstrated in one of the following ways: (a) A standardized measure such as the 

ASLPI may be used 

i. SFA uses the TASC 

3. TASC:  Candidate who scores Level C or higher will 

a. Communicate as a partner in ASL in a clearly participatory manner. 

b. Initiate, sustain, and bring to closure a wide variety of communicative tasks including description, 

instructions, hypothetical situations, problem solving and supported opinion 

c. Demonstrate comprehension skills through understanding most of what an interviewer says. 

d. Demonstrate fluency in ASL by appropriately using signs and grammar in an understandable fashion at a 

pace that does not impede meaning. 

e. Demonstrate an adequate vocabulary for familiar topics and enough for unfamiliar topics to 

communicate with another individual. 



4. ASL I (ASL 172) emphasizes building the receptive ability to understand rudimentary conversation and the 

expressive ability to communicate about a limited number of topics. 

5. ASL II (SPH 272 (ASL 272)) emphasizes expanding the receptive and expressive abilities into a larger number of 

topics 

6. ASL III (ASL 372) emphasizes increasing expressive and receptive skills to approach a level C status, including the 

ability to discuss unfamiliar topics and a wide range of communicative tasks. 

7. ASL IV (ASL 472) emphasizes flexibility in communication and the ability to use a wide array of creative 

expressive techniques. 

Program Learning Outcomes (Core Curriculum): 
1. Critical Thinking Skills - to include creative thinking, innovation, inquiry, and analysis, evaluation and synthesis of 

information  

2. Communication Skills - to include effective development, interpretation and expression of ideas through written, 

oral and visual communication 

3. Empirical and Quantitative Skills – Not covered in this course 

4. Teamwork - to include the ability to consider different points of view and to work effectively with others to support 

a shared purpose or goal 

5. Personal Responsibility - to include the ability to connect choices, actions and consequences to ethical decision-

making 

6. Social Responsibility - to include intercultural competence, knowledge of civic responsibility, and the ability to 

engage effectively in regional, national, and global communities 

 
STUDENT LEARNING OBJECTIVES FOR THIS COURSE (NCATE): By the end of the semester students will: 

1. Communicate as a partner in ASL in a clearly participatory manner – Using a limited set of possible questions, 

students will demonstrate the ability to respond to a question chosen at random during laboratory activities. The 

student will be considered successful by scoring “Acceptable” or better on the overall score and “Acceptable” or 

better on 80% of the criteria. 

2. Initiate, sustain, and bring to closure a wide variety of communicative tasks including description, instructions, 

hypothetical situations, problem solving and supported opinion – Using a limited set of possible questions, 

students will demonstrate the ability to initiate, sustain and end a response to a question chosen at random. 

Elaboration scores will measure how well the student sustains a topic. Students will be considered successful if 

they score “Acceptable” or better on the clarity and elaboration scores. 

3. Demonstrate comprehension skills through understanding most of what an interviewer says – At this level 

comprehension is measured using computer-based receptive tests with video prompts. Students will be 

considered successful if they score 80% or better on the final exam. 

4. Demonstrate fluency in ASL by appropriately using signs and grammar in an understandable fashion at a pace that 

does not impede meaning – Laboratory performances and story performances both measure fluency, sign usage, 

and grammar. Students will be considered successful if the combined scores of fluency, usage and grammar is 

“Acceptable” or better. 

5. Demonstrate an adequate vocabulary for familiar topics and enough for unfamiliar topics to communicate with 

another individual – Laboratory grades and story performance will measure the range of a student’s expressive 

vocabulary while receptive tests will measure the range of receptive vocabulary. Students scoring “Acceptable” or 

better on the laboratory and story performance “range of vocabulary” scores will be considered successful. 

Students scoring 80% or better on the vocabulary portions of the receptive tests will be considered successful. 

 
STUDENT LEARNING OBJECTIVES FOR THIS COURSE (Core/SACS): By the end of the semester students will: 



1. Critical Thinking Skills - to include creative thinking, innovation, inquiry, and analysis, evaluation and synthesis of 

information  

a. During fairy tale assignments, students will apply four basic grammatical rules, choosing between 

alternative interpretations to generate the clearest message possible. 

b. Students will apply creative skills to modify their stories after the rough draft in order to take on the 

perspective, personality, mannerisms, and signing style of various characters. 

c. During the research project students will discuss opposing views and support one with factual 

information. This project also requires evaluation of sources, inquiry skills, and synthesis of information in 

a brief presentation 

2. Communication Skills - to include effective development, interpretation and expression of ideas through written, 

oral and visual communication 

a. Research projects will require students to generate a 5 page written and documented paper summarizing 

2 peer reviewed journals and the opinion of members of the Deaf community. 

b. For the fairy tale project, students will learn to apply syntax, vocabulary, characterization, and spatial 

grammar in order to interpret English text into an accurate and entertaining performance. Visual 

elements, especially classifiers, facial expression and use of Space will measure visual presentation while 

“Oral” elements, including vocabulary and grammar will measure oral presentation skills. 

3. Empirical and Quantitative Skills – Not covered in this course 

4. Teamwork - to include the ability to consider different points of view and to work effectively with others to support 

a shared purpose or goal 

a. Fairy Tales groups will work together to translate the English text of their story into an ASL performance. 

They will practice together, provide feedback, and modify the story to make it more effective and 

entertaining. 

b. The feedback students provide will be scored for usefulness, completeness, and balancing negative 

comments with positive comments. Providing feedback that is constructive is an important part of team-

building skills. 

5. Personal Responsibility - to include the ability to connect choices, actions and consequences to ethical decision-

making 

a. Attendance will directly affect grades through deductions it also indirectly affects grades by reducing 

exposure to the course materials and announcements. 

b. Participation in groups will measure each student’s contributions and attendance while self-analysis will 

measure the ability to connect choices and actions to consequences. 

c. Self-analysis of dispositions will measure awareness of areas to emphasize and areas to improve. 

d. Instructor evaluation of dispositions will provide comparison of self-perceptions and instructor’s 

perceptions of a student’s personal responsibility 

e. The Syllabus Quiz measures the student’s awareness of the course requirements and the consequences 

for failure to comply. 

f. Other consequences can result in reduced grades (use of cell phones, failure to submit rough drafts for 

peer review, showing up late for exam, use of voice when American Sign Language is required). 

6. Social Responsibility - to include intercultural competence, knowledge of civic responsibility, and the ability to 

engage effectively in regional, national, and global communities 

a. Multiple choice quizzes based on culture reading assignments will measure intercultural competence and 

knowledge.  

b. Service learning will require students to complete one of the following: 

i. Advocate for Deaf rights 

ii. Volunteer in events that serve the Deaf Community 

II. Course Assignments, Activities, Instructional Strategies, & use of Technology:  
Technology Use 

This course relies heavily on technology to provide students with ample practice opportunities. Technology 
use includes the following: 

 Meeting in the LINC lab 
o Give peer feedback within the Learning Management System 
o Use BlackBoard quizzes during class 



o Access PowerPoint presentations during the instructor’s presentation 
o Access online videos from sources such as DeafTV 

 Instructor developed software 
o Efficiently focuses study on vocabulary and phrases which need practice 
o Allows students to work with a tutor to practice signing vocabulary and phrases without 

hesitation 
o Currently not available directly in Mac OS 

 Can be accessed by installing VirtualBox on a Mac system and a Windows Operating 
System within VirtualBox (free) 

 This requires purchasing a Windows Operating System disk 

 Computer-based assessment 
o Self-paced 
o Randomly selects questions to minimize the risk of inadvertently seeing the answer from a 

classmate’s response. 
o Allows both instructor and student to refer back to the question in case of questionable grades 

 ASL lab 
o Record assignments using the V-brick system. 

Note: 
Technology is NOT designed to replace the most effective way of practicing: interacting with live Deaf ASL 
users. We encourage students to use ASL at every possible opportunity, with classmates, tutors, members of 
the Deaf Community, and instructors. Joining Talking Hands is encouraged as is attending Deaf Community 
events. 
 
Technical Difficulties Policy (Personal Responsibility) 
Technical difficulties will not relieve students of responsibility for turning in assignments or completing quizzes 
on time. There are only two locations that are known to be properly configured for using the study tools and 
completing the quizzes. The LINC lab is one and Infolab I is the other. Use other locations at your own risk. 
Attempt all assignments and quizzes early in order to seek help as needed. I suggest allowing a minimum of 24 
hours. 

 

Fairy Tale Projects 
OVERVIEW 
Core objectives: Critical Thinking, Communication, Teamwork, Personal Responsibility 
 
The class will select a story to translate from English to ASL, demonstrating storytelling skills which are highly 
prized by the Deaf Community, especially aesthetically pleasing or entertaining and creative ways of conveying 
a story. 
Translating (Critical Thinking, Teamwork) 

a. During fairy tale assignments, students will apply four basic grammatical rules, choosing between 

alternative interpretations to generate the clearest message possible. 

iii. The instructor will teach students 4 basic rules of interpreting from English to ASL, provide 

examples, and guided practice on English phrases. This will occur during the first ¼ of the 

semester. 

iv. The Instructor provides additional feedback after the rough draft so students may more carefully 

evaluate their application of the 4 rules of reality. 

v. The instructor also provides self-evaluation and team member evaluation forms to guide the 

students in analyzing their translations for accuracy, clarity, and quality of audience engagement. 

b. Students will apply creative skills to modify their stories after the rough draft in order to take on the 

perspective, personality, mannerisms, and signing style of various characters. 



vi. The Instructor will provide example personalities and demonstrate how to apply the personality to 

a character’s signing style, mannerisms, and interaction with other characters. Although 

characterization will be taught throughout the semester, it will be heavily emphasized after the 

rough draft performance. 

vii. The instructor will provide students with self-analysis forms to determine the quality of their 

personalities. 

c. Students will apply critical thinking skills by modifying the story to communicate the challenges the Deaf 

Community faces and offering creative solutions while taking care to respect the Deaf Community 

 
 
GROUP PARTICIPATION (Personal Responsibility, Teamwork)  
 
Group participation on the Fairy Tales project IS REQUIRED. Group members will evaluate the participation of 
each person in the group at the end of the semester. 
Characterization: (Critical thinking) 
The instructor provides some example characterization models (thug, tough, genius, etc.) He then 
demonstrates how to infuse the personality into the story. Groups then discuss their stories and select one 
scene to enliven with stronger personality traits, practice, and demonstrate in class followed by instructor 
feedback.  
 
Each student then continues to modify the chosen story to incorporate strong characterization which will 
distinguish each character in the story. More details are provided in class, in the Fairy Tales link, and in the 
Fairy Tales grading rubric. 
Feedback: (Teamwork) 
Students will provide feedback to classmates during in-class performances. The feedback must be usable and 
complete to earn full credit. 
The instructor will provide examples of high-quality feedback and low-quality feedback. 
Submitting the Fairy Tale: (Personal Responsibility) 
Students are not required to submit a disk to the course instructor. Students may provide a disk to request a 
copy for personal use. Students may also request that the lab assistant transfer the video to a jump drive in 
order to view it on one of the lab computers. 
It is the responsibility of the student to ensure that the video is properly stored. 
Students must check the following: 
1. The video is properly labeled with the correct name. 
2. The video works 
3. The video was placed in a folder with my name, the title “Fairy Tales” and the correct semester. 
At the time the project is completed students sign a sheet indicating that video was checked and is the one 
intended for the assignment submission. 
  

ADA and Sensitivity UNIT and Research Project 
Core objectives: Critical Thinking, Communication Skills, Personal Responsibility 
The research Project requires students to develop a brief PowerPoint presentation of approximately 7 to 10 
slides on the Americans With Disabilities Act – specifically how it applies to Deaf and Hard of Hearing people. 
The online course materials provide detailed instructions for using library resources to locate materials, use 
APA format to document the research with references, and submit the work before the in-class presentations. 
The Instructor also provides guided practice locating 2 relevant references in class. 
The topics are chosen based on the For Hearing People Only text. The slideshow must exhibit good principles 
of PowerPoint presentations. It should also reflect an Intermediate level of American Sign Language skill. 
The presentation must present opposing views and provide a rationale for choosing one of the views. 



Rough draft submission: (Personal Responsibility) 
Students must complete the rough draft on time in order to do the research Project feedback. Failure to 
complete the rough draft leaves classmates without projects to evaluate. Failure to complete the rough draft 
on time results in a score of 0 for BOTH the rough draft and all research feedback scores. 
Assignment: (Personal Responsibility, Communication, Social Responsibility, Critical Thinking) 

1. Take a quiz and survey which uses scenarios that the Deaf Community faces regarding ADA and other 
accommodation situations. It will also measure your own attitudes and beliefs about accommodations 

a. Example: 
Mr. Allen is Deaf, he needs to see a doctor, but cannot understand the doctor. He tells the doctor he 
needs an interpreter. He also tells the doctor that he needs to pay for the interpreter. The doctor 
should pay. 
 
Strongly agree     Agree      Disagree    Strongly Disagree 
 

b. Example 2: 
Most of the people going on a Baptist mission trip are hearing. One Deaf member of the congregation 
wants to join the mission, but says he will need an interpreter.  The interpreter will add expense. The 
church should provide an interpreter and adjust the mission for the one Deaf person. 
 
Strongly agree     Agree      Disagree    Strongly Disagree 
 

a. Example 3: 
Linda is Deaf, but joins her Chess club at a party. Everyone is exchanging rapid conversation, joking and 
laughing. Linda sits on the sofa and watches quietly. Which do you think is most likely true? (No right 
answer) 
A) She is probably just a shy person.  
B) She is lonely 
C) She is depressed 
D) She  
 

2. Discuss any answers that surprised you. Do you need to change your perspective? 
3. Read the Americans With Disabilities Act (may change to an article explaining ADA). 
4. Watch the PEPnet Rights and Responsibilities video 
5. Find court cases related to the Deaf fight for equal access and enforcement of ADA 

a. Pick one of the following public arenas: 
i. Hospitals and doctors 

ii. Sporting events 
iii. Universities 
iv. Movie theaters 
v. Police 

6. Find evocative illustrations of why ADA became necessary (situations that may or may not have 
reached the courts, but which powerfully illustrate discrimination) 

7. Create a PowerPoint with the following slides 
a. Overview of ADA 
b. Explain ADA related to your selected public arena 
c. Court case and/or powerful illustration of the issues 
d. Accommodations that can be used – technology and other types 
e. Attitudes blocking implementation 

i. http://www.docsoft.com/resources/Studies/Whitepapers/ComplianceROI.pdf 

http://www.docsoft.com/resources/Studies/Whitepapers/ComplianceROI.pdf


f. Deaf Community experiences/discussions (AllDeaf.com) 
g. “Changing hearts” going beyond ADA 

i. You cannot legislate sensitivity 
h. What you learned 

i. About attitudes 
ii. Your responsibilities in your future career 

i. References 
i. Peer reviewed 

ii. Deaf Opinion 
iii. Other 

8. Complete a related service assignment (see Service Learning) 
 
During the research project students will discuss rationale used for not complying with ADA and why the rationale will not 

hold up under close scrutiny 

i. The Instructor will provide guided practice with locating relevant articles, evaluating the quality and 

appropriateness of the articles, and using them in the research project. Article evaluation instruction will occur 

during the first quarter of the semester. 

ii. The instructor will provide instruction on improving synthesis of information following the rough draft 

performance.  

iii. The instructor will provide additional guided practice on expanding searches when too few sources are 

located as well as narrowing searches when too much information is found. This will occur at the start of the 

semester as well as after the rough draft. 

iv. The instructor will introduce examples of providing opposing views and evaluating the views at the start of the 

semester and additional feedback after the rough draft. 

v. The instructor will provide students with a self-analysis checklist to ensure that their research provides a chain 

of logic refuting the rationale(s) used for not complying with ADA. 

 
 

Lab Assignments 
Core objectives: Communication Skills, Critical Thinking 
Previously, this course had an end of semester exit interview in which students answered 4 questions, each 
one representing a specific type of question. The interview has now been replaced by 4 labs which must be 
completed outside of class time. 
 
The course book, videos, and instructor-developed software provide students with the vocabulary foundation 
and some of the grammar needed for these labs. Additionally, during course lectures, the instructor will 
demonstrate the lab, students will practice, and the instructor will provide feedback.  
 
For most labs students will draw cards with the exact question. Meal preparation, for example, may have 
cards for making a sandwich, spaghetti, or cookies (among other possibilities). Pay attention to the practice 
examples provided online and in class.  
 
The key to success is to demonstrate the full range of signing abilities. ELABORATE! Also, pay attention to the 
scoring rubric which is used for giving peer feedback. 
 
Lab 1: How to prepare a meal and describing daily/weekly routines – Required 
Lab 2: Picture Descriptions and money problems – Required 
Lab 3: Building and Laundry – optional (may be used to replace any one lab) - Optional 
Lab 4: Gardening, Personal Conflict, and Getting a Job – Bonus 



 
Service Learning 

Core Objective: Social Responsibility, Communication, Critical Thinking 
The instructor will provide some basic resources: 

 Key websites 

 Dates, locations, and contact information for events 

 Documentation forms 

 Example issues 

 Example letters/survey questions 
The Instructor will show each key resource to the students, choose one project for demonstration purposes, 
and show students how to proceed at periodic intervals (before student’s assignments are due).  
Example 1: 
Show students how to locate the National Association of the Deaf website, find current issues on the website, 
and use student input to draft an appropriate letter following a template and guidelines. 
Upon receiving a response, the instructor will discuss how to follow-up or switch tactics as the response 
dictates. 
The instructor will then show students how to document their communications and submit them as required. 
Example 2: 
The instructor will select a typical issue faced by the Deaf Community (lack of access in hotel rooms), show 
them the relevant laws, and help students draft a survey based on the issue. 
The instructor will show students how to post the survey online, locate the market audience, and disseminate 
the survey. 
The class will then discuss how to respond to the results in a manner that is likely to have a positive outcome. 
 
Assignment instructions 
Choose one of the following and submit documentation of completion through the online dropbox. 

1. Write a protest letter or gather signatures to petition one of the video on demand companies to 
comply with the Americans with Disabilities Act with all possible speed by adding captions to all the 
videos they provide to the general public. 

a. The same type of advocacy can be applied to ANY website that shares videos – especially 
educational websites 

2. Research hotels in your hometown. Find out how many comply with the Americans With Disabilities 
Act (ADA) by providing accessibility kits (TTY, flashing lights for knocks on doors, vibrating alarm clocks, 
etc.).  For major cities, sample hotels – choosing hotels from various companies. Students share these 
results with their local newspaper, mayor, or anyone who might help take action. 

3. Attend AND volunteer in events that serve the Deaf community. Keep documentation, including 
contact information of an event worker who can verify your participation. Write a summary of your 
experience. 

4. Share your ADA presentation with your hometown school or SFA organizations. Examples: A table at 
Football games, Student Organization fair, or at the Student Center.  

Syllabus Quiz (Personal Responsibility) 
The syllabus quiz is designed to help all students attend to important course requirements and policies. By 
reading over the syllabus and taking the quiz, each student is able to demonstrate awareness of the course 
requirements, the potential scores, and the penalties for non-compliance. 

Goal Setting (Personal Responsibility) 
On a weekly basis, the instructor will discuss a specific objective from the dispositions checklist, illustrating how it 
applies to such activities as group participation, class attendance, and study habits.  
The students will then complete a self-evaluation on the disposition objective and set goals. The completion of the 
goals will be evaluated at mid-term and end-of-semester checkpoints.  



Additionally, students will complete surveys before and after exams probing their study habits. The instructor will 
share the data with students demonstrating the impact of study habits on assessment scores. Students will set goals 
for future studies and evaluate the degree to which they follow up on the goals at the end of the semester. 

Attendance and punctuality of assignments: 
Learning a language depends on exposure to expert language models. ASL instructors will give that exposure, 
but students must attend class and view the required videos in order to get the minimal exposure needed. 
Learning a language also requires using the language. Attendance impacts the class - by attending regularly 
students will keep up on minimal information needed for in-class activities.  
The following penalties will accrue for absences and late attendance or leaving early: 

Excused:     1.25% from final grade 
Unexcused:    2.5% from final grade 
Late:    1.25% from final grade 
Leaving Early:    1.25% from final grade 
Voicing penalty:   2.50% 
Persistent Voicing penalty : Removal from class and unexcused absence penalty 

 
Participation: (Personal Responsibility) 
Use of voice inhibits effective participation. 
Using sign language only during class is a critical part of the learning experience. Voicing may result in a 2.5% 
deduction from the overall course grade for each instance. Instructors will protect the desire of highly 
motivated students to learn by asking those who persist in using their voice to leave the class session. 
Answering questions is normally done on a class basis. Instructors pose questions and students may attempt 
to sign a response. Incorrect responses are not penalized, but lack of effort may be penalized at the rate of 
2.5% from the final grade per instance. 
Appropriate use of technology: (Personal Responsibility) 
There will be times when the instructor may tell students to use their cell phones to set reminders. Otherwise, 
cell phones and other communication devices not required for disability purposes should not be used during 
class. Any student who feels the need to keep in touch with someone due to an ongoing emergency should 
notify the instructor in advance, set the phone to “vibrate”, and take calls outside of the class. Failure to 
comply with this policy may result in removal from class and being marked absent. 
DO NOT use the Internet except as directed for class purposes. 
Assignment punctuality: (Personal Responsibility) 
In order to discourage procrastination, points will be awarded and deducted for each quiz or assignment as 
follows: 
Early submission:  
24 to 47 hours early = 5 points 
48 to 72 hours early = 10 points 
Late submission: 
For each week = 10% of the assignment score is deducted, permitted only with excused absence. 
Any part of a week counts for a full week. 
Bonus maximum WILL apply. Bonus is limited to 2.5% of the total course graded. 
 

III. Evaluation and Assessment 
Phrase Exams: 
For all units EXCEPT those ending IMMEDIATELY BEFORE AN EXAM students will complete a Unit Phrase Exam 
at the end of the unit. The Unit Phrase Exams are timed.  

 Be sure to use PRACTICE QUIZZES repeatedly before attempting the phrase quizzes. Each time attempt 
of the practice phrases will show different variations of the phrases.  



 
The Phrase Exams are scheduled to be taken in class, but may become take home tests as course progress 
dictates. 
Phrases may contain vocabulary from ANY content covered during the class including: 

 PowerPoint presentations 

 Class discussions 

 StudyTool software 

 Learning Management System materials (Blackboard, Desire2Learn, whichever system is currently in 
use) 

 
Multi-Unit Tests: 
In order to verify that take home quizzes and exams reflect real learning, students will have an in-class test 
every 2 to 3 units. The tests are CUMMULATIVE, including ASL I and ASL II content. 

Item Value How measured? 

Tests (Online receptive tests in class) 200 points each Short answer test 

Phrase exams 50 points each Percent correct 

Lab Assignments 100 points each Interview Rubric 

Research Project 50 points Research project Rubric 

Research Project feedback 40 points Feedback Rubric 

Research Project Rough Draft 40 points Rough Draft Rubric 

Culture Quizzes 10 points each Percent correct 

Fairy Tales (In class) 25 points 

Fairy Tale Rubric, based on 
evidence of satisfactory 
progress 

Syllabus Quiz 20 to 25 points Online Choice Quiz 

Dispositions Self-eval. and goal setting 50 points 
SFA TDI Disposition 
Instrument modified 

Dispositions – Instructor’s evaluation of 
student 25 points Disposition checklist 

Goal completion 25 points Rubric 

Fairy Tale Feedback 40 points Feedback Rubric 

Assignment Punctuality Bonus and deductions Submission scale 

Fairy Tale Projects 300 points each. Fairy Tale Rubric 

Group participation 50 points Group member evaluations 

Service Learning 50 Points Civic Engagement Rubric 

 
Grading Scale: 
A = 90% or better 
B = 80 – 89% 
C = 70-79% 
D = 60-69% 
F = below 60% 
 
Grade calculation =  (Points earned to date /Points possible to date)*100 
 
Extra credit, if permitted will not exceed 2.5% of the total grade. Extra credit is only given with the intention of 
raising borderline grades to the higher grade.  



SPELLING ALWAYS COUNTS. (Personal Responsibility)  
In keeping with the philosophy that all students are expected to demonstrate college level mastery of content 
- on any given assessment, spelling counts for half of any vocabulary item and up to 10% of any phrase item. 
Late work and make-up tests (Personal Responsibility) 

Make up work will be graded with an automatic 10% deduction per week after the original due date. Any 
portion of a week counts for a full week. All late work and make-up tests must be completed within three 
weeks of the original due date. Makeup for tests and quizzes as well as submission of assignment late work is 
allowed only for documented excused absences.   
 

Labs 
All laboratory performances are due by 5:00 PM on the due date 

  

Friday, October 05 Meal Prep and Directions Required 

Friday, November 02 Picture Description and Money Problems Required 

Friday, November 16 Optional: Building and Laundry Optional 

Friday, November 30 Personal Conflict, Gardening, Getting a job Bonus 

Friday, December 14 Tales Final Project Due by 5:00 pm Required 

  

 
Note: The Optional and bonus labs may ONLY be completed after a student completes the required labs 
with a minimal average grade of “C” or better. They are only available to someone who has made a sincere 
effort but wants to improve their grade. 



Tentative Course Outline/Calendar (Core: 1 = Critical Thinking, 2= Communication, 4 = Teamwork, 5 =Personal 

Responsibility, 6 = Social Responsibility) 

 

Date In Class Units, sections, etc. Quizzes due by 11:59 pm Topics 
Core 
Objective 

Tue, Jan 
15 Syllabus, 5:1   Routines   

Thu, Jan 
17 5:2-5:5 Fairy Tales Groups   Chores 1,2,4 

Tue, Jan 
22 5:6-5:9   Errands 2 

Thu, Jan 
24 5:10-5:11   Leisure   

Tue, Jan 
29 

Research projects selected, 
articles located.  Instruction on 
analyzing article appropriateness 
and quality 

Syllabus Quiz, 
Dispositions Self-Analysis, 
goal setting Research 1,2,5,6 

Thu, Jan 
31 Tales Intro and Lab 1 Practice HPO quiz 25-27 Storytelling 6 

Tue, Feb 
05 

Fairy Tales Practice - Instruction 
on interpreting grammar   Storytelling   

Thu, Feb 
07 7:1-7:3    

Food prep 

Directions 

Academics   

Tue, Feb 
12 

Fairy Tales - Instruction on 
Modifying to teach Deaf 
Community Morals       

Thu, Feb 
14 7:4-7:5 Lab 1 due this Friday 

Campus directions 

Off Campus 2 

Tue, Feb 
19 Unit 5 Phrase Exam       

Thu, Feb 
21 7:6-7:9 HPO 28-33 

Uncertainty 

Abbreviations 

Classifiers 6 

Tue, Feb 
26 8:1-8:2 Unit 7 Phrase Exam 

Clothing 

Physique   

Thu, Feb 
28 8:3-8:4 

Service Learning Part 1 
due this Friday 

Ethnicity 

Multiples 6 

Tue, Mar 
05 8:5-8:7   Purse and Backpack   

Thu, Mar 
07 Test 1 U1-8       

Tue, Mar 
12 Spring Break       

Thu, Mar 
14 Spring Break       

Tue, Mar 
19 

Tales Rough Draft - In class 
performance 
Distribute Self-analysis forms 
(Grammar, Characterization)   StoryTelling 1,2,4 



Thu, Mar 
21 

Research Rough Drafts 
Distribute Critical Thinking Self-
Analysis Forms     1,2 

Tue, Mar 
26 

9:1-9:2 Tales Characterization 
Instruction HPO 34-36  

Prepositions 

Locating objects 6 

Thu, Mar 
28 Easter Break       

Tue, Apr 
02 

9:3-9:7 Research - Refuting 
justifications for non-compliance 
Feedback and guidance   

Money 

Directional verbs 

Hospital 

Offer help   

Thu, Apr 
04 9:8-9:11 Lab 2 due this Friday 

MonthsLaundryBuilding 

projectSchool years 1,2 

Tue, Apr 
09 Unit 9 Phrase Exam   

Age 

Getting Along 

Gardening   

Thu, Apr 
11 10:1-10:3 HPO 37-40 

Before and Now 

Employment Status 6 

Tue, Apr 
16 Research Final Draft   Research 1,2 5, 6 

Thu, Apr 
18 10:4-10:5 

HPO 41-44 also Bonus lab 
due this Friday 

Relationships III 

Occupations 1,2, 6 

Tue, Apr 
23 10:6-10:7       

Thu, Apr 
25 11:1 - 11:4 

Service Learning Part 2 
Due this Friday  

Animals 

Personality 

Personality II 6 
Tue, Apr 

30 Review       

Thu, May 
02 Review 

Tales final Draft due this 
Friday.   1,2,4 

Tue, May 
07 

Final exam Units 1-11 10:30 
Tales Group member Eval 

SPH 272.001 (meets at 
12:30 during regular 
classes)   4,5 

Thu, May 
09 

Final exam Units 1-11 10:30 
Tales Group member Eval 

SPH 272.002 (meets at 
11:00 during regular 
classes)   4,5 

          



Readings – Required Texts 

a. Signing Naturally Level I Student videotext and workbook, Smith, Lentz, Mikos, Dawn Sign Press, 1988, 
0-915035-20-0 

b. The American Sign Language Handshape Dictionary, Richard A. Tennant, Marianne Gluszak Brown, 
Valerie Nelson-Metlay, Gallaudet Univ. Press, 1563680432 

c. Moore, M. Levitan, L. (1993). For Hearing People Only (3ed.). Deaf Life Press. ISBN10: 0963401637, 
ISBN13: 9780963401632 

d. Live Text 
LiveText account, ISBN# 978-0-979-6635-4-3.  This may be purchased at the bookstore or purchased online at 

www.livetext.com .  Once you have purchased the account, you must activate your account at www.livetext.com .  If you have 

purchased LiveText in another course, you will NOT need to buy a second account.  NOTE:  If you plan to use financial aid to 

purchase this account, you must make the purchase by the date set by financial aid. 

If you are purchasing LiveText for the first time, you need to complete the My Cultural Awareness Profile (MCAP) found 

within your LiveText account.  Student should complete the MCAP within the first month of long terms and within the first 

week of short terms. 

 
IV. Course Evaluations: 

Near the conclusion of each semester, students in the College of Education Electronically evaluate courses taken 

within the COE.  Evaluation data is used for a variety of important purposes including:   

1. Course and program improvement, planning and accreditation 

2. Instruction evaluation purposes; and  

3. Making decisions on faculty tenure, promotion, pay, and retention.   

As you evaluate this course, please be thoughtful, thorough, and accurate in completing the evaluation.  Please 

know that the COE faculty is committed to excellence in teaching and continued improvement.  Therefore your 

response is critical! 

In the College of Education, the course evaluation process has been simplified and is completed electronically 

through MySFA.  Although the instructor will be able to view the names of students who complete the survey, all 

rating and comments are confidential and anonymous, and will not be available to the instructor until after final 

grades are posted.  10 EXTRA CREDIT points will be added to your total points before your grade is averaged if you 

complete a course evaluation BEFORE the university deadline.  

V. Student Ethics and Other Policy Information: 
 

Students with Disabilities:   

To obtain disability related accommodations, alternate formats and/or auxiliary aids, students with disabilities must contact the Office 

of Disability Services (ODS), Human Services Building, and Room 325, 468-3004/468-1004 (TDD) as early as possible in the 

semester.  Once verified, ODS will notify the course instructor and outline the accommodation and/or auxiliary aids to be provided.  

Failure to request services in a timely manner may delay your accommodations.  For additional information, go to 

http://www.sfasu.edu/disabiltiyservices/ 

Academic Integrity:  (Personal Responsibility) 

Academic integrity is a responsibility of all university faculty and students.  Faculty members promote academic integrity in 

multiple ways including instruction on the components of academic honesty, as well as abiding by university polity on penalties 

for cheating and plagiarism. 

http://www.livetext.com/
http://www.livetext.com/
http://www.sfasu.edu/disabiltiyservices/


Definition of Academic Dishonesty 

Academic dishonesty includes both cheating and plagiarism.  Cheating includes but is not limited to (1) using or attempting to use 

unauthorized materials to aid in achieving a better grade on a component of a class; (2) the falsification or invention of any 

information, including citations, on an assigned exercise; and/or (3) helping or attempting to help another in an act of cheating or 

plagiarism.  Plagiarism is presenting the words or ideas of another person as if they were your own.  Examples of plagiarism are 

(1) submitting an assignment as if it were one’s own work that has been purchased or otherwise obtained from an Internet source 

or another source; and (3) incorporating the words or ideas of an author into one’s paper without giving the author due credit. 

Self-Plagiarism 
Submitting the same work to more in more than one course without the express written consent of the professors is considered self-

plagiarism and will be treated as academic dishonesty. Similarly, students retaking the course may not resubmit the same exact project 

twice (especially the research project). 

 

Test Policies 
Pausing a video during a test is strictly prohibited. A paused video will result in a score of zero for the test. No 
talking is permitted during tests except to ask the instructor questions. Since the instructor is deaf, any mouth 
movements will be interpreted as talking.  
 

Withheld Grades Semester Grades Policy (A-54): (Personal Responsibility) 

Ordinarily at the discretion of the instructor of record and with the approval of the academic chair/director, a grade of 

WH will be assigned only if the student cannot complete the course work because of unavoidable circumstances. 

Students must complete the work within one calendar year from the end of the semester in which they receive a WH, or 

the grade automatically becomes an F. If students register for the same course in future terms the WH will automatically 

become an F and will be counted as a repeated course for the purpose of computing the grade point average. 

 

Acceptable Student Behavior: (Personal Responsibility) 

Classroom behavior should not interfere with the instructor’s ability to conduct the class or the ability of other students 

to learn from the instructional program (see the Student Conduct Code, policy D-34.1).  Unacceptable or disruptive 

behavior will not be tolerated.  Students who disrupt the learning environment may be asked to leave class and may be 

subject to judicial, academic or other penalties.  This prohibition applies to all instructional forums, including electronic, 

classroom, labs, discussion groups, field trips, etc.  The instructor shall have full discretion over what behavior is 

appropriate/inappropriate in the classroom.  Students who do not attend class regularly or who perform poorly on class 

projects/exams may be referred to the Early Alert Program.  This program provides students with recommendations for 

resources or other assistance that is available to help SFA students succeed. 

  
VIII. Other Relevant Course Information: 

 Any student who is late for an exam will NOT be allowed to take the exam without a documented excused 
rationale. DO NOT enter the classroom if you are late for an exam. 

 All students are expected to practice outside of class for at least 1 hour per week for each credit hour 
earned. A three credit hour course requires three hours of practice each week. During the summer the 
number of hours increases due to the condensed time frame. Summer expectations are approximately one 
hour per day. 

 Due to problems with viruses no attachments will be accepted without the instructor’s written permission.  



 Advancing to ASL III requires the following: A grade of “B” or better in SPH 272 (ASL 272). The course is 
heavily weighted on the final receptive test and expressive assessments or assignments. Students may only 
register for SPH 477 AFTER grades are submitted. 

 The prerequisite WILL be enforced: If a student manages to enroll in a course without meeting 
prerequisites, the course instructor will check and remove that student from the course. 

 Grades may not be released through e-mail. The Family Privacy Act considers e-mail too public. In order to 
protect privacy, instructors may only discuss grades in person or over the phone.  

 LiveText 
LiveText is the data management system used by the Perkins College of Education (PCOE) for program improvement and to assess 

and monitor compliance to national accreditation standards.  All Perkins College of Education majors and Secondary Education 

students are required to purchase a LiveText account, either through the University Bookstore or at www.livetext.com .  This is a 

ONE-TIME purchase, and the account will be used throughout your undergraduate, graduate, or doctoral program of study.  Required 

program assignments, designated by instructors and program coordinators, must be submitted within your LiveText account.  

Successful completion of this course and your degree requirements are dependent on the submission of all required LiveText 

assignments. 
  

http://www.livetext.com/


Criteria No Proficiency 
Minimal 

Proficiency 
Intermediate 
Proficiency 

Proficient Exemplary 

Facial 
Expression 

Facial expressions 
are absent. 

Facial expression 
is usually missing 

when needed or 
usually 
inaccurate. 
Usually typically 
means more than 
50% error rates. 

Grammatical and 
emotional facial 
expression present, 
but often (30 to 
40%) inaccurate or 

facial expressions 
are infrequent. 

Grammatical and 
emotional facial 
expression present 
with an average 
number of errors (20 

to 30%) OR the 
quantity of facial 

expression is 
somewhat lower than 

the story requires. 

 
Facial Expression adds a great 
deal of interest to the story. It 
also correctly communicates 
grammatical features such as 
questions. Facial expression has 
few or no errors. The 
quantity and quality of facial 

expression are both excellent 
and well executed for the 
assignment. 

Sign Clarity 

Signs 
are frequently 
difficult to 
distinguish or 

incompletely 
formed (more than 
40% error rate). 

 
Signs usually 

have the incorrect 
handshape, 
movement, 
orientation, or 
location. OR they 
are usually 
partially 
completed. 
Usually typically 
means more than 
50% error rates. 

Signs are often 
difficult to 
distinguish or 

incompletely formed 
(30 to 40% errors) 

Signs are sometimes 
difficult to 
distinguish or 

incompletely formed 
(10 to 20% of the 
signs have errors.) 

Signs are rarely or never 
difficult to distinguish or 

incompletely formed. Example: 
fewer than 10% of the signs 
have errors of handshape, 
movement, location, or 
orientation. 

Role Shifting 

The signer usually 
fails to adapt body 

language, eye 
gaze and body 
direction to 
consistently 
identify the 
characters of the 
story. 

Role shifting is 
usually missing 

when needed or 
usually 
inaccurate. 

Usually typically 
means more than 
50% error rates. 

The signer often 
fails to adapt body 

language, eye gaze 
and body direction 
to consistently 
identify the 
characters of story. 

The signer 
occasionally fails to 

adapt body language, 
eye gaze and body 
direction to 
consistently identify 
the characters of the 
story. 

The signer rarely or never fails 
to adapt body language, eye 
gaze and body direction to 

consistently identify the 
characters of the story. 

Fluency 

Major and/or 
frequent 
disruptions in 
fluency (resulting 
in an 
incomprehensible 
performance) or 
reading from 
notes. 

The performance 
is usually not 
fluent . Usually 
typically means 
more than 50% 
error rates. 

The story is 
beginning to prove 
difficult to 
understand. The 
performer often 
pauses briefly and 
inappropriately or 

pauses for an 
extended 
period more than 
once. 

Minor disruptions or 
infrequent disruptions 

in the flow of the story 
distract from it 
somewhat, but the 
story is generally 
fluent. 

Signing has no or very few 
minor disruptions in the flow. 
Signs blend smoothly from one 
to the next and there are no 
significant pauses. 

ASL Grammar 

The performance 
is mostly English 
word order or 

the ASL grammar 
has abundant 
errors with little or 

no evidence of 
following the ASL 
model provided. 

ASL 
grammar usually 
missing when 
needed or usually 
inaccurate. 
Usually typically 
means more than 
50% error rates. 

The performance 
occasionally often 
uses English word 
order or the ASL 
grammar often has 
errors (25 to 50% 

error rate). 

The performance 
usually uses the 
grammatical 
structures provided by 
the model with an 
occasional lapse 
into English grammar 
or occasional errors 
in ASL grammar (10 

to 25% error rate) 

The performer makes effective 
and consistent use of the 4 

rules of reality (concrete before 
abstract, Chronological order, 
Spatial arrangement, General to 
Specific). All other grammar is 

also consistent with ASL with 
few or no exceptions. 

Classifiers 
The performance 
makes little or no 
use of classifiers 

Classifiers used, 
but minimally or 
with abundant 
errors 

Classifiers used: 

They add some 
interest to the story. 

They have a 
moderate number of 
errors of 
handshape, 
movement, position, 

Classifiers used with 
few errors. They add 
clarity and interest to 
the story. 

Classifiers used with elegance to 
greatly enhance the clarity, 
richness, and interest of the 
story. 



or orientation. 

Characterization 
Characterization is 
absent. 

Characterization is 
usually missing 

when needed or 
usually 
inappropriate. 
Usually typically 
means more than 
50% error rates. 

Characterization is 
present, but is often 
missing when 

needed. 

The story has 
characterization, 
which has minor 
lapses or the 

characterization 
needs a little more 
emphasis. 

The performer makes effective 
and consistent use of 
characterization. Each key 
character has a distinct and 
entertaining personality. 

Use of space 

 
 

Does not use 
directional verbs 
correctly and does 
not use space to 
establish 
movement. 

Uses directional 
verbs, though with 
some errors, but 
does not use 
space to establish 
locations of 
scenes, actors and 
objects for 
interactional 
purposes OR vice 
versa. 

Uses both 
directional verbs 
AND establishes 
actors, locations, 
and objects in 
space for scenes 
and interactions. 
The score is not 
proficient because 
one of the following 
apply: 

1. 2 to 3 
additional 
scenes need to 
use space for 
interaction 
between 
characters  

2. 2 to 3 
additional 
scenes need to 
use space for 
interaction 
between 
characters and 
objects 

3. 2 to 3 
additional 
scenes need to 
use space for 
interaction 
between 
characters and 
locations 

Uses both directional 
verbs AND 
establishes actors, 
locations, and objects 
in space for scenes 
and interactions. The 
score is not exemplary 
because one of the 
following apply: 

1. 1 additional 
scene needs to 
use space for 
interaction 
between 
characters  

2. 1 additional 
scene needs to 
use space for 
interaction 
between 
characters and 
objects 

3. 1 additional 
scene needs to 
use space for 
interaction 
between 
characters and 
locations 

The performer made effective 
use of space to establish the 
location of key scenes and show 
movement to and from scenes. 
The performer also use space 
effectively to establish 
characters in the scene and 
show them interacting with 
directional verbs. The use of 
space added clarity to the story 
and was consistent throughout 

 

  



Group Participation Rubric 

 Did not participate 

(0 Points) 

Needs 

Improvement (1 

point) 

Acceptable (2 

points) 

Exemplary (3 

points) 

Useable feedback (0 points) 

Did not attend. Did 

not participate  

(1 points) 

Feedback is 

marginally usable  

(2 points) 

Feedback is usable, 

but some areas 

could have used 

more details.  

(3 points) 

Feedback is usable 

and presented in a 

way that is 

constructive.  

Accepts feedback (0 points) 

Did not attend. Did 

not participate  

(1 points) 

Parts of the feedback 

are used but not 

enough.  

(2 points) 

More of the feedback 

is included.  

(3 points) 

Most all of the 

feedback is included.  

Works to improve (0 points) 

Did not attend. Did 

not participate  

(1 points) 

Story improves 

marginally.  

(2 points) 

Many significant 

improvements took 

place, but 1 or two 

important areas 

needed more work.  

(3 points) 

Story improves 

greatly  

Shares burden of 

work 

(0 points) 

Did not attend. Did 

not participate  

(1 points) 

Does not complete 

work  

(2 points) 

Completes work but 

could have been 

done better  

(3 points) 

Completes work to 

the best of the 

student's abilities.  

Sets Goals (0 points) 

Did not attend. Did 

not participate  

(1 points) 

Lacks serious 

consideration of 

which items to 

incorporate and 

which to prioritize.  

(2 points) 

Student has fair 

justification of which 

items not to 

incorporate and 

which items to 

prioritize.  

(3 points) 

Student has 

excellent justification 

of which items not to 

incorporate and 

which items to 

prioritize 

 

  



 

Service Learning Rubric 

Criteria 
 

Level 4 
4 points 

 

Level 3 
3 points 

 

Level 2 
2 points 

 

Level 1 
1 point 

Evidence of 
Learning 

Answers on the Service Learning Reflection 
document show clear evidence of learning from 
the service activity. The learning is documented 
and easy to identify. 

Answers show 
moderate evidence of 
learning. 

Answers show 
minimal levels of 
learning 

There is no evidence 
of learning from the 
service activity. 

Evidence of 
Civic 

Responsibility 

The response to questions on the Service 
Learning Reflection document clearly 
demonstrate active engagement in processes or 
events that have a positive effect on the Deaf 
community either through direct involvement with 
the Deaf Community (Deaf community events, 
Deaf Education events) or through educating 
hearing people about the Deaf Community. 

The responses show 
a moderate level of 
active engagement 
that positively affects 
the Deaf Community. 

The response shows 
a minimal level of 
active engagement 
that positively affects 
the Deaf Community. 

There is no evidence 
that the student's 
activities positively 
affect the Deaf 
Community. 

Professional 
Quality 

The document has outstanding grammar and 
spelling (no errors). The document is also neat 
with no stray marks, stains, or other distracting 
elements. Language used is appropriate for a 
professional document. 

There is one error of 
grammar, spelling, 
non-professional 
language, or stray 
marks. 

There are two errors 
of grammar, spelling, 
non-professional 
language, or stray 
marks. 

There are more 
than two errors of 
grammar, spelling, 
non-professional 
language, or stray 
marks. 

 
Overall Score 

 
Level 4 

11 or more 

 
Level 3 

8 or more 

 
Level 2 

5 or more 

 
Level 1 

0 or more 

 

  



SFA-TDI 

Stephen F. Austin Teacher Disposition Instrument Survey 

All information supplied will be kept confidential. 

Name: Campus ID: 

MALE  /  FEMALE PROGRAM AREA: EC-6    4-8      Secondary Ed  Other: 

Course:  Date:  
Level:  Freshman    Sophomore    Junior     Senior    Graduate Student   Other 
 

PLEASE READ THESE INSTRUCTIONS FIRST 

This is NOT a test- there are no right or wrong answers. 

This is a chance for you to consider how you think and feel about yourself. Be sure that your answers show how 

you feel about yourself. We will keep your answers private and not show them to anyone. The purpose of this 

study is to determine how people describe themselves and how these characteristics might change over time. 

On the following pages are a series of statements that are more or less true (or more or less false) descriptions of 

you. Please use the following eight-point response scale to indicate how true (or false) each item is a description of 

you. Respond to the items as you now feel even if you felt differently at  

 
  Definitely Mostly Slightly Slightly Mostly Definitely 

 
  Disagree Disagree Disagree Agree Agree Agree 

 
Service             

1. I dedicate time to volunteering. 1 2 3 4 5 6 

2. 
I take time away from other things that I enjoy to give back 
to my community. 1 2 3 4 5 6 

3. I volunteer my time and talents in ways beyond school. 1 2 3 4 5 6 

4. 
I participate in activities that serve children/ youth or 
families. 1 2 3 4 5 6 

  Collaboration             

5. 
Working in a group is more effective than working by 
myself. 1 2 3 4 5 6 

6. When I work with others, I can accomplish more. 1 2 3 4 5 6 

7. 
I do better work when I collaborate with others rather than 
“go it alone.” 1 2 3 4 5 6 

8. I seek the input of others to guide my actions. 1 2 3 4 5 6 

9. I view conflicts of opinion as an opportunity to grow              

10. I welcome opinions that differ from mine. 1 2 3 4 5 6 

  Integrity 1 2 3 4 5 6 

11. I value honesty more than getting ahead 1 2 3 4 5 6 

12. I seek to do the right thing even if it costs me. 1 2 3 4 5 6 

13. I place the needs of others above personal gain. 1 2 3 4 5 6 



 
Openness 1 2 3 4 5 6 

14. Change is difficult for me. 1 2 3 4 5 6 

15. I avoid working with people who are different from me. 1 2 3 4 5 6 

16. I avoid new situations. 1 2 3 4 5 6 

17. I do not like to change the way that I do things. 1 2 3 4 5 6 

18. Flexibility is difficult for me. 1 2 3 4 5 6 

19. I like to work with people who are similar to me. 1 2 3 4 5 6 

  Academic Excellence             

20. 
I discipline myself so that the distractions of life do not 
keep me from my studies. 1 2 3 4 5 6 

21. Other people consider me to be a good student. 1 2 3 4 5 6 

22. I make good grades. 1 2 3 4 5 6 

23. I see myself as a good student. 1 2 3 4 5 6 

24. 
It is important for education majors, as future teachers, to 
make good grades. 1 2 3 4 5 6 

 
Life Long Learning             

25. 
In addition to my academic requirements, I continue to 
read and study in my content area. 1 2 3 4 5 6 

26. 
Attending professional development opportunities is 
important to me. 1 2 3 4 5 6 

27. I read professional literature outside of my coursework. 1 2 3 4 5 6 

28. 
I make it a priority to expand my knowledge about teaching 
beyond what I learn in class. 1 2 3 4 5 6 

29. 
I consider learning about education something that should 
continue after I graduate. 1 2 3 4 5 6 

30. 
Good teachers are the type of teachers who devote 
themselves to continually learning about the profession. 1 2 3 4 5 6 

 

 

  



CIVIC ENGAGEMENT  RUBRIC  
 

 
 
  

Glossary 
The definitions that follow were developed to clarify terms and concepts used in this rubric only. 

• Civic identity: When one sees her or himself  as an active participant in society with a strong commitment and responsibility to work with others towards public purposes. 
• Service-learning class: A course-based educational experience in which students participate in an organized service activity and reflect on the experience in such a way as to gain further understanding of  course content, a broader 
appreciation of  the discipline, and an enhanced sense of  personal values and civic responsibility. 
• Communication skills: Listening, deliberation, negotiation, consensus building, and productive use of  conflict. 
• Civic life:  The public life of  the citizen concerned with the affairs of  the community and nation as contrasted with private or personal life, which is devoted to the pursuit of  private and personal interests. 
• Politics: A process by which a group of  people, whose opinions or interests might be divergent, reach collective decisions that are generally regarded as binding on the group and enforced as common policy. Political life enables 
people to accomplish goals they could not realize as individuals. Politics necessarily arises whenever groups of  people live together, since they must always reach collective decisions of  one kind or another. 
• Government: "The formal institutions of  a society with the authority to make and implement binding decisions about such matters as the distribution of  resources, allocation of  benefits and burdens, and the management of  
conflicts." (Retrieved from the Center for Civic Engagement Web site, May 5, 2009.) 
• Civic/community contexts: Organizations, movements, campaigns, a place or locus where people and/or living creatures inhabit, which may be defined by a locality (school, national park, non-profit organization, town, state, nation) 
or defined by shared identity (i.e., African-Americans, North Carolinians, Americans, the Republican or Democratic Party, refugees, etc.). In addition, contexts for civic engagement may be defined by a variety of  approaches intended to 
benefit a person, group, or community, including community service or volunteer work, academic work.



CIVIC ENGAGEMENT  VALUE  RUBRIC  
 

 
 

Definition  
 Civic engagement is "working to make a difference in the civic life of  our communities and developing the combination of  knowledge, skills, values, and motivation to make that difference. It means promoting the quality of  life in a 
community, through both political and non-political processes."  (Excerpted from Civic Responsibility and Higher Education, edited by Thomas Ehrlich, published by Oryx Press, 2000, Preface, page vi.) In addition, civic engagement encompasses 
actions wherein individuals participate in activities of  personal and public concern that are both individually life enriching and socially beneficial to the community. 

 

Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance. 
 

 Exemplary Advanced Intermediate Minimal  

Diversity of  Communities and Cultures Demonstrates evidence of  adjustment in own 
attitudes and beliefs because of  working 
within and learning from diversity of  
communities and cultures. Promotes others' 
engagement with diversity. 

Reflects on how own attitudes and beliefs are 
different from those of  other cultures and 
communities. Exhibits curiosity about what 
can be learned from diversity of  communities 
and cultures. 

Has awareness that own attitudes and beliefs 
are different from those of  other cultures and 
communities. Exhibits little curiosity about 
what can be learned from diversity of  
communities and cultures. 

Expresses attitudes and beliefs as an 
individual, from a one-sided view.  Is 
indifferent or resistant to what can be learned 
from diversity of  communities and cultures. 

Analysis of  Knowledge  Connects and extends knowledge (facts, 
theories, etc.) from one's own academic 
study/field/discipline to civic engagement and 
to one's own  participation in civic life, 
politics, and government. 

Analyzes knowledge (facts, theories, etc.) from 
one's own academic study/field/discipline 
making relevant connections to civic 
engagement and to one's own participation in 
civic life, politics, and government. 

Begins to connect knowledge (facts, theories, 
etc.) from one's own academic 
study/field/discipline to civic engagement and 
to tone's own participation in civic life, 
politics, and government. 

Begins to identify knowledge (facts, theories, 
etc.) from one's own academic 
study/field/discipline that is relevant to civic 
engagement and to one's own participation in 
civic life, politics, and government. 

Civic Identity and Commitment Provides evidence of  experience in civic-
engagement activities and describes what 
she/he has learned about her or himself  as it 
relates to a reinforced and clarified sense of  
civic identity and continued commitment to 
public action. 

Provides evidence of  experience in civic-
engagement activities and describes what 
she/he has learned about her or himself  as it 
relates to a growing sense of  civic identity and 
commitment. 

Evidence suggests involvement in civic-
engagement activities is generated from 
expectations or course requirements rather 
than from a sense of  civic identity.  

Provides little evidence of  her/his experience 
in civic-engagement activities and does not 
connect experiences to civic identity. 

Civic Communication Tailors communication strategies to effectively 
express, listen, and adapt to others to establish 
relationships to further civic action 

Effectively communicates in civic context, 
showing ability to do all of  the 
following:  express, listen, and adapt ideas and 
messages based on others' perspectives. 

Communicates in civic context, showing 
ability to do more than one of  the 
following:  express, listen, and adapt ideas and 
messages based on others' perspectives. 

Communicates in civic context, showing 
ability to do one of  the following:  express, 
listen, and adapt ideas and messages based on 
others' perspectives. 

Civic Action and Reflection Demonstrates independent experience and 
shows initiative in team leadership of  complex or 
multiple civic engagement activities, 
accompanied by reflective insights or analysis 
about the aims and accomplishments of oneõs 
actions. 

Demonstrates independent experience and 
team leadership of  civic action, with reflective 
insights or analysis about the aims and 
accomplishments of oneõs actions. 

Has clearly participated in civically focused 
actions and begins to reflect or describe how 
these actions may benefit individual(s) or 
communities. 

Has experimented with some civic activities but 
shows little internalized understanding of  their 
aims or effects and little commitment to future 
action. 

Civic Contexts/Structures Demonstrates ability and commitment to 
collaboratively work across and within community 
contexts and structures to achieve a civic aim. 

Demonstrates ability and commitment to work 
actively within community contexts and 
structures to achieve a civic aim. 

Demonstrates experience identifying 
intentional ways to participate in civic contexts 
and structures. 

Experiments with civic contexts and 
structures, tries out a few to see what fits. 

 

  



Research Project Rubric 

Criteria 
Level 4 Level 3 Level 2 Level 1 

4 points 3 points 2 points 0 points  

Communication 

Organization 

Organizational pattern (specific 
introduction and conclusion, sequenced 
material within the body, and transitions) is 
clearly and consistently observable and is 
skillful and makes the content of the 
presentation cohesive. 

Organizational pattern (specific 
introduction and conclusion, sequenced 
material within the body, and transitions) is 
clearly and consistently observable within 
the presentation. 

Organizational pattern (specific 
introduction and conclusion, sequenced 
material within the body, and transitions) is 
intermittently observable within the 
presentation. 

Organizational pattern (specific 
introduction and conclusion, sequenced 
material within the body, and transitions) is 
not observable within the presentation. 

Language 

Language choices are imaginative, 
memorable, and compelling, and enhance 
the effectiveness of the presentation. 
Language in presentation is appropriate to 
audience. 

Language choices are thoughtful and 
generally support the effectiveness of the 
presentation. Language in presentation is 
appropriate to audience. 

Language choices are mundane and 
commonplace and partially support the 
effectiveness of the presentation. Language 
in presentation is appropriate to audience. 

Language choices are unclear and minimally 
support the effectiveness of the 
presentation. Language in presentation is 
not appropriate to audience. 

Delivery 

Delivery techniques (posture, gesture, eye 
contact, and vocal expressiveness) make the 
presentation compelling, and speaker 
appears polished and confident. 

Delivery techniques (posture, gesture, eye 
contact, and vocal expressiveness) make the 
presentation interesting, and speaker 
appears comfortable. 

Delivery techniques (posture, gesture, eye 
contact, and vocal expressiveness) make the 
presentation understandable, and speaker 
appears tentative. 

Delivery techniques (posture, gesture, eye 
contact, and vocal expressiveness) detract 
from the understandability of the 
presentation, and speaker appears 
uncomfortable. 

Supporting Material 

A variety of types of supporting materials 
(explanations, examples, illustrations, 
statistics, analogies, quotations from 
relevant authorities) make appropriate 
reference to information or analysis that 
significantly supports the presentation or 
establishes the presenter's 
credibility/authority on the topic. 

Supporting materials (explanations, 
examples, illustrations, statistics, analogies, 
quotations from relevant authorities) make 
appropriate reference to information or 
analysis that generally supports the 
presentation or establishes the presenter's 
credibility/authority on the topic. 

Supporting materials (explanations, 
examples, illustrations, statistics, analogies, 
quotations from relevant authorities) make 
appropriate reference to information or 
analysis that partially supports the 
presentation or establishes the presenter's 
credibility/authority on the topic. 

Insufficient supporting materials 
(explanations, examples, illustrations, 
statistics, analogies, quotations from 
relevant authorities) make reference to 
information or analysis that minimally 
supports the presentation or establishes the 
presenter's credibility/authority on the 
topic. 

Central Message 
Central message is compelling (precisely 
stated, appropriately repeated, memorable, 
and strongly supported.)  

Central message is clear and consistent with 
the supporting material. 

Central message is basically understandable 
but is not often repeated and is not 
memorable. 

Central message can be deduced, but is not 
explicitly stated in the presentation. 

Supporting Materials – Deaf 
Community 

        

Lifelong Learning 



Curiosity 

Explores a topic in depth, yielding a rich 
awareness and/or little-known information 
indicating intense interest in the subject. 

Explores a topic in depth, yielding insight 
and/or information indicating interest in 
the subject. 

Explores a topic with some evidence of 
depth, providing occasional insight and/or 
information indicating mild interest in the 
subject. 

Explores a topic at a surface level, providing 
little insight and/or information beyond the 
very basic facts indicating low interest in the 
subject. 

Transfer 

Makes explicit references to previous 
learning and applies in an innovative (new 
and creative) way that knowledge and those 
skills to demonstrate comprehension and 
performance in novel situations. 

Makes references to previous learning and 
shows evidence of applying that knowledge 
and those skills to demonstrate 
comprehension and performance in novel 
situations. 

Makes references to previous learning and 
attempts to apply that knowledge and those 
skills to demonstrate comprehension and 
performance in novel situations. 

Makes vague references to previous learning 
but does not apply knowledge and skills to 
demonstrate comprehension and 
performance in novel situations. 

Critical Thinking  

Explanation of issues 

Issue/problem to be considered critically is 
stated clearly and described comprehensively, 
delivering all relevant information necessary 
for full understanding. 

Issue/problem to be considered critically is 
stated, described, and clarified so that 
understanding is not seriously impeded by 
omissions. 

Issue/problem to be considered critically is 
stated but description leaves some terms 
undefined, ambiguities unexplored, and 
boundaries undetermined, and/or 
backgrounds unknown. 

Issue/problem to be considered critically is 
stated without clarification or description. 

Evidence 

Information is taken from source(s) with 
enough interpretation/evaluation to develop a 
comprehensive analysis or synthesis.  
Viewpoints of experts are questioned 
thoroughly. 

Information is taken from source(s) with 
enough interpretation/evaluation to develop a 
coherent analysis or synthesis. Viewpoints of 
experts are subject to questioning. 

Information is taken from source(s) with 
some interpretation/evaluation, but not 
enough to develop a coherent analysis or 
synthesis. Viewpoints of experts are taken as 
mostly fact, with little questioning. 

Information is taken from source(s) without 
any interpretation/evaluation. Viewpoints of 
experts are taken as fact, without question. 

Influence of context and 
assumptions 

Thoroughly (systematically and methodically) 
analyzes own and others' assumptions and 
carefully evaluates the relevance of contexts 
when presenting a position. 

Identifies own and others' assumptions and 
several relevant contexts when presenting a 
position. 

Questions some assumptions.  Identifies 
several relevant contexts when presenting a 
position. May be more aware of others' 
assumptions than one's own (or vice versa). 

Shows an emerging awareness of present 
assumptions (sometimes labels assertions as 
assumptions). Begins to identify some 
contexts when presenting a position. 

Student's position 
(perspective, 

thesis/hypothesis) 

Specific position (perspective, 
thesis/hypothesis) is imaginative, taking into 
account the complexities of an issue. 
Limits of position (perspective, 
thesis/hypothesis) are acknowledged.Others' 
points of view are synthesized within position 
(perspective, thesis/hypothesis). 

Specific position (perspective, 
thesis/hypothesis) takes into account the 
complexities of an issue.Others' points of 
view are acknowledged within position 
(perspective, thesis/hypothesis). 

Specific position (perspective, 
thesis/hypothesis) acknowledges different 
sides of an issue. 

Specific position (perspective, 
thesis/hypothesis) is stated, but is simplistic 
and obvious. 

Conclusions and related 
outcomes (implications and 

consequences) 

Conclusions and related outcomes 
(consequences and implications) are logical 
and reflect studentõs informed evaluation and 
ability to place evidence and perspectives 
discussed in priority order. 

Conclusion is logically tied to a range of 
information, including opposing viewpoints; 
related outcomes (consequences and 
implications) are identified clearly. 

Conclusion is logically tied to information 
(because information is chosen to fit the 
desired conclusion); some related outcomes 
(consequences and implications) are identified 
clearly. 

Conclusion is inconsistently tied to some of 
the information discussed; related outcomes 
(consequences and implications) are 
oversimplified. 

 


