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CAEP Accountability Measure 2 

RA4.1 Satisfaction of Employers. The provider demonstrates that employers are satisfied with the completers’ preparation for their assigned responsibilities.

Assessment Method: Employer Satisfaction Survey (RA.4.1)
Each advanced program developed their own unique standards-based employer satisfaction survey or conducted small focus group interviews.  The purpose of survey or interview is to determine the extent to which advanced program employers perceive completer preparation as relevant to the responsibilities they confront on the job, and that the preparation was effective.

Details of Assessment Administration:
[bookmark: _Int_xoL5ZVu2]The Office of Assessment and Accountability obtains data on where completers are employed through an open records act request with the Texas Education Agency. The program coordinator sends an email out to employers requesting completion of a survey to assist with program continuous improvement. Or programs invite employers to participate in a brief small focus group interview.

Survey Directions delivered to the employer:
An email was sent using the Qualtrics mailer, it is included below. The email was re-sent to unfinished respondents weekly. Hello SFA Educator Preparation Program (EPP) Employer,
Your opinions are very important to SFA. We invite you to complete a brief survey designed to help us understand how well you feel SFA prepared (name of the finisher here) to be and effective (name of the ADV Program Here). Thank you very much for helping us gain valuable information that supports our efforts toward continuous improvement of our EPP.

Analysis and Interpretation of Results:

Educational Diagnostician

The Educational Diagnostician produces no more than 5-10 annually. Surveys were sent to employers of SFA prepared Educational Diagnosticians in the last five years. Ten employers completed the survey. 

· The survey rating scale utilized included a 1-5 score:
Level 1: Not Prepared
The SFA Educational Diagnostician graduate does not demonstrate the characteristics/disposition or ability to perform this professional responsibility when provided with experience and supervision and is in need of more intense direct supervised assistance.
· Cannot execute basic functions related to the responsibility
· Shows limited understanding of core concepts
· Requires constant guidance and intervention
· Cannot apply theoretical knowledge to practical situations
· Demonstrates significant gaps in knowledge or skills

Level 2: Minimally Prepared
The SFA Educational Diagnostician graduate has demonstrated some of the characteristics/dispositions or ability to perform this professional responsibility but on a limited basis with more opportunities needed to develop consistency or assure competency. Close supervision may continue to be needed to demonstrate this professional responsibility.
· Performs basic functions inconsistently
· Shows partial understanding of required concepts
· Requires frequent guidance and supervision
· Applies knowledge in limited contexts with variable results
· Demonstrates improvement but needs structured practice
Level 3: Adequately Prepared
The SFA Educational Diagnostician graduate has competently demonstrated the characteristic/disposition or ability to perform this professional responsibility. More experience may be beneficial but is not needed for competency attainment.
· Consistently performs all standard functions
· Shows solid understanding of all core concepts
· Works independently with occasional guidance
· Applies knowledge appropriately in various contexts
· Demonstrates reliable competency in routine situations
Level 4: Highly Prepared
The Educational Diagnostician graduate has demonstrated strong skill or characteristic/disposition development of this professional responsibility and can independently perform the task with no supervision.
· Executes all functions with high proficiency
· Shows comprehensive understanding with connections between concepts
· Works independently and can guide others
· Applies knowledge effectively in challenging contexts
· Adapts approach based on situational needs
Level 5: Exceptionally Prepared
The Educational Diagnostician graduate demonstrates mastery of this professional responsibility with the ability to innovate, lead others, and contribute to the advancement of professional practice in this area.
· Demonstrates expertise beyond standard expectations
· Shows sophisticated understanding with nuanced insights
· Serves as a resource and mentor to others
· Applies knowledge strategically with exemplary results
· Contributes to best practices and professional knowledge







· Analysis and Interpretation of Results:

Q1 How effective is the candidate(s) when assessing/evaluating individual students?

· [bookmark: _Int_oJ90crAf]Mean score on a scale from 1-5 was 4.22.
· Key examples shared from employers:
· “I have worked with several SFASU Educational Diagnostician graduates, and I feel they are knowledgeable about evaluations and prepared to learn the ends and outs of the job when hired.”
· “Graduates have a clear understanding of testing and reporting.”

Q2 How effective is the candidate when advocating for the needs of individual students?
· Mean score on a scale from 1-5 was 4.22.
· Key examples shared from employers:
· “Candidates can benefit from additional LRE training. LRE can also mean that students require a more restrictive setting to meet their needs.”
· “The knowledge they learn while at SFA prepares them to support the students, staff and families they serve in this job.”

Q3 How effective is the candidate(s) when sharing their professional knowledge and 
providing leadership to others?

· Mean score on a scale from 1-5 was 3.78
· Key examples shared from employers”

· “She shares information appropriately and is growing in leadership skills.”
· “XXXX is a great resource to parents and campus professionals.  As she gains in her knowledge and continues to grow in her field, this will develop as a strength.”

Analysis of the results supports employers are satisfied with SFA prepared Educational Diagnosticians.

Teachers of Visually Impaired (TVI)

· The survey rating scale utilized included a 1-5 score:
Level 1: Not Prepared
The SFA TVI graduate does not demonstrate the characteristics/disposition or ability to perform this professional responsibility when provided with experience and supervision and is in need of more intense direct supervised assistance.
· Cannot execute basic functions related to the responsibility
· Shows limited understanding of core concepts
· Requires constant guidance and intervention
· Cannot apply theoretical knowledge to practical situations
· Demonstrates significant gaps in knowledge or skills

Level 2: Minimally Prepared
The SFA TVI graduate has demonstrated some of the characteristics/dispositions or ability to perform this professional responsibility but on a limited basis with more opportunities needed to develop consistency or assure competency. Close supervision may continue to be needed to demonstrate this professional responsibility.
· Performs basic functions inconsistently
· Shows partial understanding of required concepts
· Requires frequent guidance and supervision
· Applies knowledge in limited contexts with variable results
· Demonstrates improvement but needs structured practice
Level 3: Adequately Prepared
The SFA TVI graduate has competently demonstrated the characteristic/disposition or ability to perform this professional responsibility. More experience may be beneficial but is not needed for competency attainment.
· Consistently performs all standard functions
· Shows solid understanding of all core concepts
· Works independently with occasional guidance
· Applies knowledge appropriately in various contexts
· Demonstrates reliable competency in routine situations
Level 4: Highly Prepared
The TVI graduate has demonstrated strong skill or characteristic/disposition development of this professional responsibility and can independently perform the task with no supervision.
· Executes all functions with high proficiency
· Shows comprehensive understanding with connections between concepts
· Works independently and can guide others
· Applies knowledge effectively in challenging contexts
· Adapts approach based on situational needs
Level 5: Exceptionally Prepared
The TVI graduate demonstrates mastery of this professional responsibility with the ability to innovate, lead others, and contribute to the advancement of professional practice in this area.
· Demonstrates expertise beyond standard expectations
· Shows sophisticated understanding with nuanced insights
· Serves as a resource and mentor to others
· Applies knowledge strategically with exemplary results
· Contributes to best practices and professional knowledge

· Analysis and Interpretation of Results:

Q1 How effective is the candidate(s) when assessing/evaluating individual students?

· Mean score on a scale from 1-5 was 3.80
· Key examples shared from employers:
· “I have worked with several SFASU Educational Diagnostician graduates, and I feel they are knowledgeable about evaluations and prepared to learn the ends and outs of the job when hired.”
· “Graduates have a clear understanding of testing and reporting.”

Q2 How effective is the candidate when advocating for the needs of individual students?
· Mean score on a scale from 1-5 was 3.80
· Key examples shared from employers:
· “Candidates can benefit from additional LRE training. LRE can also mean that students require a more restrictive setting to meet their needs.”
· “The knowledge they learn while at SFA prepares them to support the students, staff and families they serve in this job.”

Q3 How effective is the candidate(s) when sharing their professional knowledge and 
providing leadership to others?

· Mean score on a scale from 1-5 was 3.80
· Key examples shared from employers”

· “The graduate demonstrates strong effectiveness in assessing and evaluating individual students by utilizing a variety of formative and summative assessment methods tailored to each student's learning needs.”
· “XXXX knows the components of a FVE/LMA, but some of the more complicated students are difficult for this teacher. He will develop these skills with time.”

Analysis of the results support employers are satisfied with SFA prepared Teachers of the Visually Impaired.

Reading Specialist Program
The Reading Specialist Program produces 5-10 completers annually. Two out of 13 employers responded to an invitation to complete the employer satisfaction survey. Two indicated the completer no longer worked in that role as a reading specialist. Employers of nine completers did not respond to the invitation to participate and provide their feedback. Below is the interview guide and summarized information that represents the overall input from employers who participated.
 
How effective is the candidate when implementing instruction and assessment?
 
Employers Overall Rating – Highly Prepared
 
Employers indicated that the Reading Specialist demonstrated strong skill or characteristic/disposition development of this professional responsibility and could independently perform the task with no supervision.
 
Specific comments for this area are noted below.
· Always planned and organized and ready for instruction
· A teacher I never have to worry about. She is always prepared for her classes and gets the most out of her time with them.
 
How effective is the candidate when meeting the needs of individual students?
 
Employers Overall Rating – Highly Prepared
 
Employers indicated that the Reading Specialist demonstrated strong skill or characteristic/disposition development of this professional responsibility and could independently perform the task with no supervision
 
Specific comments for this area are noted below.
· Knows her students and has a variety of ways of meeting their unique needs during whole class, small groups and individual work time.
· [bookmark: _Int_qdF3qFkb][bookmark: _Int_bJjw89lV]Frequently assesses her students and plans lessons accordingly. This year, she had a student with leukemia who was hospital bound for a large portion of the school year. She began facetiming with him and continuing his instruction and providing support to the family. 
 
How effective is the candidate when sharing their professional knowledge and providing leadership to others?
 
Overall Rating for Employer 1 – Highly Prepared
 
The employer indicated that the Reading Specialist demonstrated strong skill or characteristic/disposition development of this professional responsibility and could independently perform the task with no supervision.
 
Specific comments for this area are noted below.
· Has been a wonderful mentor to a couple of new 1st grade teachers. She has also mentored a teacher who is new to reading intervention and given her tools and strategies to use with struggling readers.
 
Overall Rating for Employer 2 – Adequately Prepared
 
The employer indicated that the Reading Specialist has competently demonstrated the characteristic/disposition or ability to perform this professional responsibility. More experience may be beneficial but is not needed for competency attainment.
 
Specific comments for this area are noted below.
· She is gaining confidence at speaking up and sharing her expertise!
 
Analysis of the results supports employers are satisfied with SFA prepared Reading Specialists.

Superintendent Program

This program produces approximately five finishers a year. A focus group interview was used to collect employer satisfaction data. Twelve school board members from school districts that employ SFA prepared superintendents were invited via email to an interview with the program coordinator and associate dean of assessment and accountability. Four school board members with a combined total of 27 years of experience as a school board member in a rural school district participated in a 30-minute zoom interview.
The interview guide included the following:

· What are 3-5 key skills or competencies a superintendent in a rural school district needs to have to be effective?
· How could our certification program at SFA better prepare graduates to perform these skills and competencies?
· What key leadership skills or competencies do you find most lacking in newly certified superintendents that should be better addressed in a certification program?
· How could our certification program at SFA better prepare completers to perform these skills and competencies?
· How could the certification program better prepare candidates for effectively managing the relationship between the school board and district administration?
· Do you have additional feedback or recommendations that might help support SFA to develop effective superintendents for today’s TX public schools?


Themes consistent across school member feedback included the need for superintendents to:

Key knowledge and Skills the program should ensure completers have:

Effectively perform the role of Chief Financial Officer. Participants encouraged the program to continue preparing superintendents to effectively perform this role. The indicated this was particularly important in rural districts that may not have staff members doing this type of work.

Knowledge of the bond process. Schools rely on bonds more now than in the past. Knowing how to get a community to support bonds is increasingly critical.

Knowledge and Experience Hosting Public Forums. Practice in an internship and with a mentor as part of the program was suggested by employers.

Handling Conflict. Practice in an internship and with a mentor as part of the program was suggested by employers for handling conflict with a focus on social media conflict.

Effective Communication: Participants were in strong agreement that communication skills were critical for a superintendent to be effective. Skills to communicate effectively with the school board, general community and school district were mentioned specifically.  Establishing clear roles and expectations for communication was a point of emphasis. Getting out of the office to be seen on campus and in the community was mentioned as part of the expectation. There was agreement that SFA completers had a foundation to be effective communicators in their work. Communication with the school board was an important skill. Knowing when not to communicate was also considered an important skill. Participants encouraged the program to ensure this skill set in completers. 

Principal Program
[bookmark: _Int_TJDWZmOv]This program produces approximately 20 certification only students and 50 master’s degree w/certification students yearly. Two 30-minutes sessions were hosted by the program coordinator. Superintendents from 12 school districts were invited to participate. Both sessions included participation from 1 superintendent from different school districts. The interview was guide included the following:
 
1.     What skills must a new principal possess to be successful?
2.     How can preparation programs better prepare principal candidates for the various facets of the position?
3.     How can new principals familiarize themselves and build relationships with the on- and off-campus community?
4. [bookmark: _Int_ubbYBpoA]How effective are new principals with the practical applications of the position versus the theoretical ones? How can this be addressed?
 
Themes that were consistent across the participating superintendents included the following:
 
Finance/Budget- Participants felt that principals had a general understanding of how the budget and coding worked. The feeling was that principals need to be able to delegate budget related tasks to other individuals who can be available to teachers when making requests. Programs can better explain how codes have specific functions, and which can be moved around from code to code.
 
[bookmark: _Int_qY3yQzK6]Instruction- Programs need to focus on training candidates to be instructional leaders. This includes mentoring, evaluating, and using professional development to address teacher needs. Participants stated that while program cannot possibly cover everything a principal needs to now, instruction needs to be a priority focus. Candidates should be instructed in identifying the difference between leading instruction and managing instruction. 
 
Communication- Overwhelmingly, communication was a skill or trait the participants referred to as essential for principals to be successful. Participants stated that communication was not just about sending emails, newsletters, and making phone calls; but understanding the importance of building relationships in the building and in the community. Programs should emphasize the importance of meeting and knowing the community, especially their students, parents, and faculty/staff. Both participants expressed regard to SFA for producing good communicators but felt that this skill should always be improved by the principals.
 
Laws and Policies/Resources- Participants felt that completers had a general understanding of laws and policies while acknowledging that programs cannot possibly teach every law change and policy change that happen from year to year, especially when at most, a completer would only have had 1 course on law and policy. Participants expressed a need for completers to understand the need to familiarize themselves with their district’s policy manuals. Both participants indicated that principals do not need to come into the role knowing everything, they just need to know the resources they have and where they can go to locate the information they need. 
 
Practical Application-Participants felt that candidates need to be subjected to more real-world practical applications of the principalship.  Focusing on theory is fine, but new principals need experience with things that actually happen on the job. Participants felt that SFA does a very good job with the practicum in that it requires relevant activities such as attending an ARD, meeting with various district personnel, and attending a board meeting. Both participants referenced personal experiences that include a practicum that primarily included managerial tasks such as bus duty, game duty, and discipline.

	
	
	



