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CAEP Accountability Measure 3
 (Component RA3.4)

RA3.4 Competency at Completion.  The provider ensures candidates possess academic competency to help facilitate learning with positive impacts on diverse P-12 student learning and development through application of content knowledge, data literacy and research-driven decision making, effective use of collaborative skills, and application of technology in the
field(s) where certification is sought. 

Assessment Method:
Advanced programs use a standards-based observation (SBO) assessment. Each
program’s SBO is an appropriate variation specific to the program state and/or national
standards and is used to document candidate competency at completion. Use of a Standards-Based Observation Assessment in clinical practice ensures theory and practice are linked and that coherence across clinical and academic components of preparation is maintained. Standards-Based Observation also facilitates varied and developmental clinical experiences as this is the very nature of each set of standards that serve as a framework for the assessment which occurs in the field/clinical setting.

Details of Assessment Administration:
Formal Observation for all advanced programs in the state of Texas:
Texas Administrative Code -TAC 228.35(h) Observations must be at least 135 minutes in
duration throughout the practicum conducted by the field supervisor (faculty member employed
by SFA). A formal observation not conducted on the candidate's site in a face-to-face setting,
must include a pre- and post-conference. An EPP must provide a minimum of three formal
observations: one formal observation within the first third of the practicum one formal
observation within the second third of the practicum and one formal observation within the final
third of the practicum. All SFA advanced program practicums are spread out across 2-3 semesters allowing for the developmental nature of each to experience to change and grow over time guided by standards in
the area of specialization.
Rating Scale:
4 -Highly Prepared: The SFA (Program name here) candidate demonstrates strong knowledge that an effective (Program name here) is an educational leader who promotes the success of all students by acting with integrity, fairness, and in an ethical manner 

3 -Adequately Prepared: The SFA (Program name here) candidate demonstrates adequate
knowledge that an effective (Program name here) is an educational leader who promotes the success of all students by acting with integrity, fairness, and in an ethical manner. 

2 Minimally Prepared: The SFA (Program name here) candidate demonstrates minimal
knowledge that an effective (Program name here) is an educational leader who promotes the
success of all students by acting with integrity, fairness, and in an ethical manner. 

1 Not Prepared: The SFA (Program name here) candidate does not demonstrate knowledge that an effective (Program name here) is an educational leader who promotes the success of all students by acting with integrity, fairness, and in an ethical manner. 

Analysis and Interpretation:
Each data table includes a mean score for the first and final observation. Growth from the first to the final observation was made across all programs and when disaggregated by gender and ethnicity. Additionally, overall program mean scores for the final observation were at each program’s identified acceptable level. This was also the case when disaggregated by gender and ethnicity. The areas of strength and growth below showcase the highest and lowest standards for programs.

Superintendent
Review of results across all, as well as disaggregated by gender and race reveal the following: (N=10)

Area of Strength 
Domain I – Leadership of the Educational Community
Competency 001 The superintendent knows how to act with integrity, fairness, and in an ethical manner in order to promote the success of all students.

Domain II Instructional Leadership
Competency 005 The superintendent knows how to facilitate the planning and implementation of strategic plans that enhance teaching and learning; ensure alignment among curriculum, curriculum resources, and assessment; use the current accountability system; and promote the use of varied assessments to measure student performance.

Area for Growth—The following had the lowest mean scores:
Domain I – Leadership of the Educational Community
Competency 002 The superintendent knows how to shape district culture by facilitating the development, articulation, implementation, and stewardship of a vision of learning that is shared and supported by the educational community


Educational Diagnostician (N=19)
Review of results across all, as well as disaggregated by gender and race reveal the following:
Area of Strength 
CEC Advanced Specialty Set: Educational Diagnostician Specialist ADVANCED 
Standard 1 – Assessment Knowledge
Standard 1 – Assessment Skills

Area for Growth
Advanced Standard 4 - Research and Inquiry Knowledge
Advanced Standard 5 - Leadership and Policy Skills

Principal as Instructional Leader (N=14)
Review of results across all, as well as disaggregated by gender and race reveal the following:
Area of Strength 
Standard VI - Ethics, Equity and Diversity
Area for Growth
Standard V - Strategic Operations:

Reading Specialist (N=5)
Review of results across all, as well as disaggregated by gender and race reveal the following:
Area of Strength 
Standard I. Components of Reading: The Reading Specialist applies knowledge of the interrelated components of reading across all developmental stages of oral and written language and has expertise in reading instruction at the levels of early childhood through grade 12. Competency 3 -Concepts of print and alphabetic principle

Area for Growth
Standard IV: Professional Knowledge and Leadership: The Reading Specialist understands the theoretical foundations of literacy; plans and implements a developmentally appropriate, research-based reading/literacy curriculum for all students; collaborates and communicates with educational stakeholders; and participates and takes a leadership role in designing, implementing, and evaluating professional development programs.
Competency 011 Instruction for English-Language Learners

Teachers of Students with Visual Impairment -TSVI (N=30)
Review of results across all, as well as disaggregated by gender and race reveal the following:
Area of Strength 
I. Utilizing Instructional Time: TSVI is organized, prepared, and efficient in utilizing instructional time. 
1. Was the lesson well-planned and organized?
Area for Growth
II. Communicating for Student Understanding: TSVI is intuitive, engaging, and intentional when communicating for student understanding. 
5. Did TSVI explain the lesson in a clear, concise manner?

The TSVI program used a different rating scale as seen here:
TSVI Performance Level Descriptors
Level 5 - Highly Effective. The teacher consistently demonstrates the standard at an exemplary level. Evidence of the standard is clear, compelling, and pervasive throughout the observation. Implementation is sophisticated, nuanced, and tailored to the specific context. The impact on student learning is substantial and observable. Practice in this area serves as a model for others.
Level 4 - Adequately Effective. The teacher demonstrates the standard with consistency and effectiveness. Evidence of the standard is clear and present throughout most of the observations. Implementation is purposeful and well-executed with attention to important details. The positive impact on student learning is evident.
Level 3 – Effective. The teacher demonstrates the standard at a satisfactory level. Evidence of the standard is present during the observation, though it may be basic or routine in nature. Implementation meets fundamental requirements. Some positive impact on student learning can be observed.
Level 2 - Not Effective. The teacher demonstrates the standard inconsistently or partially. Evidence of the standard is limited, fragmented, or superficial during observation. Implementation shows significant gaps or flaws. Limited positive impact on student learning is discernible.
Level 1 – Ineffective. The teacher fails to demonstrate the standard or does so at an unacceptable level. Evidence of the standard is minimal or absent during observation. Implementation is fundamentally flawed or missing. No positive impact on student learning is observed related to this standard.

See data tables at the link on the website titled:
CAEP Measure 3 Standards Based Observation Results Advanced
	
	
	



